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Greetings from the Chair
Chad Mandala 

Virginia Polytechnic Institute and State University
 

Greetings!

As campuses across the globe engage in a new
academic term, my hope is you have found this new
term to be one filled with energy and excitement. This
time of year represents a new start, a chance to
continue past endeavors, and the opportunity to again
pursue the challenge of an empty inbox!

You may have noticed we have undergone a name change since our last
edition of the 8th Vector. We are now the Coalition for Graduate Students and
New Professionals (CGSNP). This change represents a number of positive
advances for our entity group as we continue our work to support graduate
students and new professionals within the field of student affairs. These
advances help us by affirming the long term nature of our Coalition, emphasize
the importance of partnership and collaboration, and help to make our entity
group more inclusive to the entirety of our membership. On behalf of the entire
directorate of the Coalition for Graduate Students and New Professionals, we
are excited for the bright future ahead of CGSNP and the support, advocacy,
and engagement we are able to provide in the years ahead!

I invite you to visit our website, http://www.myacpa.org/scgsnp, to learn more
about all of the initiatives and endeavors the Coalition for Graduate Students
and New Professionals offers. We have ongoing opportunities and events
throughout the year; make sure to check them out as they are announced! We
welcome you to join us for the activities provided throughout the year!

Finally, if you have any ideas, suggestions, or recommendations for new
initiatives or programs, please do not hesitate to reach out. We are always
looking for ways to improve the resources and support CGSNP is able to
provide. You are welcome to reach me at chair.scgsnp@gmail.com.

Best regards,

Chad R. Mandala
Chair, Coalition for Graduate Students and New Professionals

Sense of Belonging: Not Just for
Undergrads Anymore

Ashley Harzog University of South Carolina

    Being admitted into graduate school at the University of South Carolina and
receiving my top choice graduate assistantship in residence life are easily the
biggest accomplishments of my life. During the interview weekend, it was love at first
sight. However, by September I quickly realized that the honeymoon was over and I
seriously considered dropping out of graduate school. Even though I lived in a
building with over 500 students, I had never felt more alone.

Through my assistantship and graduate coursework I learned that sense of
belonging is a well-documented indicator of student success for undergraduate
students, as well as for graduate and professional students (Strayhorn, 2012).
Research suggests that a sense of belonging for graduate students can have a huge
impact on their experience, persistence, and even their GPA (Strayhorn, 2012).  My
personal experience mirrored Strayhorn’s findings as I struggled to connect to my
new institution. Determined to change my attitude and my life, I proactively began to
create my own sense of belonging by connecting with my cohort, program, and
career on a deeper level. The purpose of this article is to share specific suggestions
for proactively developing your own sense of belonging in graduate school by
developing competency, forming supportive relationships, and affirming one’s
professional identity (Strayhorn, 2012).

Developing Competency

Two weeks of housing training did not fully prepare me for the beast that was
First-Year Move-In Day. I felt overwhelmed trying to answer every question my
student staff asked. Given that I was still routinely getting curse-at-your-GPS-lost in
my new home city, I definitely did not have all the answers and soon began to feel
completely incompetent and insecure. However, once I focused on developing my
knowledge and skills, I was able to grow into the kind of leader that I wanted to be
and the confidence to lead my student staff followed.

Given that competence translates into confidence, here are specific ways that
you can develop your competence. First, treat each moment as a learning
opportunity. Remember that you are human and that mistakes happen! It’s not what
you do; it’s how you react that matters. In addition, take advantage of professional
development opportunities to increase your knowledge and skill set. Attending
conferences is a great way to meet people in the field, pick up best practices, and
inspire new ideas for improvement.  Participating in summer internships is also an
important way to develop leadership skills and sense of competency.

Forming Supportive Relationships

It is normal for new graduate students to feel “homesick” for their
undergraduate institutions and friends. Being a student affairs graduate student is
like being in between two worlds – you are no longer an undergraduate, yet you are
still not a full-time professional. There can be some growing pains in this transition
period and the support of a mentor or group of peers can make all the difference.
You can build these supportive relationships by finding a mentor. Notice I didn’t say
“let a mentor find you.” It is important to proactively reach out to build relationships
with potential mentors. Many grads have more than one mentor and while your
mentor can be a supervisor, not all supervisors feel comfortable serving as a mentor.
In addition, join your graduate student organization to build relationships with a
supportive network of peers. It is also important to build relationships with people
outside your program. In any case, make a standing weekly commitment to have fun.
If you are a planner like me, schedule a weekly fun event with a member of your
cohort or a new friend from the community.  

Affirming one’s Professional Identity

We are all a work in progress; the professional identities of young
professionals grow and evolve on a daily basis. Become the professional you want to
be by affirming your professional identity through discussing your values with
coworkers and mentors. In addition, present at a professional conference on a topic
you are passionate about. I presented at a small conference on female leadership
with my supervisor and an Assistant Director. It was such an empowering experience
and helped me express my passion for leadership development and women’s
issues. Lastly, make time to reflect on your experiences. Journal, doodle, take walks,
listen to music… do whatever gives you the pause you need to evaluate where you
are at, where you want to go, and the professional you want to be.

Conclusion

A sense of belonging can inspire, nurture, and help you through the good,
bad, and ugly of becoming a student affairs professional. Once I developed a sense
of belonging at my institution, I fell completely in love once again with my amazing
program. I have a set of close peers who encourage and inspire me. My students
have noticed a change in my confidence level. Whether you are at the beginning of
your graduate career or nearing the end, I encourage you to find and develop your
own sense of belonging by proactively developing your competency, forming
supportive relationships, and affirming your professional identity. You belong in
student affairs and you should feel like it!
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Maintaining Self-Confidence
Kelly Chambers University of South Carolina

Starting graduate school or a new job is often a daunting transition. While
making new friends, getting to know a new area, and learning a new position are
exciting, it is also easy to become overwhelmed. Leaving a full-time job and my
family and friends in my home state, Virginia, to start graduate school in South
Carolina proved to be a very difficult transition for me. As my schedule got busier,
demands increased, and I was forced out of my comfort zone, I began doubting my
competence and ability to handle everything. However, reading Brian Tracy’s (2012)
book titled The Power of Self-Confidence helped me to regain and maintain my
self-confidence, and eased my transition into my new environment. The purpose of
this article is to share four of Tracy’s (2012) specific recommendations for building
and using self-confidence as a tool for transitioning into unfamiliar environments. 
 

Stay Positive

When you find yourself getting overwhelmed and starting to have doubts,
Tracy (2012) emphasizes the importance of staying positive. Try to intentionally
substitute negative thoughts with positive ones, considering “you become what you
[constantly] think about” (Tracy, 2012, p. 3).  One way to do this is to flood your
Instagram and Twitter feeds with positivity accounts such as @positivity4uu and
@bestsayingss for Instagram and @PosPositive and @Daily_Good for Twitter. In
addition, surround yourself with positive people and make sure that you are talking to
yourself positively. Practice repeating a phrase like “I can do it!” throughout each
week. Watch some of Kid President’s motivational videos. Also, remind yourself to
focus on tackling one task at a time and each day at a time – “day by day” has been
an amazing mantra for me this past year. Remember, you have successfully faced
stressful situations in the past that made you stronger and you CAN handle this new
situation. 
 

Set Goals

In addition to thinking positively, it is equally important to set goals. The
simple act of setting goals “requires self-confidence and simultaneously builds self-
confidence” (Tracy, 2012, p. 30). Brainstorm goals for yourself in your new
environment, such as meeting a different coworker for coffee or lunch each week to
build your network or presenting at a conference. Commit those goals to paper
because simply writing your goals down “dramatically increases the likelihood that
you will achieve that goal” (Tracy, 2012, p. 31). Make your goals measurable and
bound by time, and share your goals with a friend who can ask you about your
progress every few months. Periodically update your goals to give yourself
momentum, purpose, and resolve, which will greatly increase your self-confidence.

Face your Fears

By cultivating a mindset where you can learn from every “defeat” or “failure,”
you can start to face your fears with confidence. Tracy (2012) reminds us that “no
success is possible without failure” and recommends that we double our rate of
failure to increase our likelihood of success (p. 125). On that note, aim to become
solution-oriented and keep focused on your end goal. Remember that “persistence is
a form of courage” and you will succeed as long as you keep on persevering (Tracy,
2012, p. 130). As Friedrich Nietzsche (1998) once said, “what doesn’t kill me makes
me stronger” (p. 5). If something scares you, DO IT ANYWAY.
 

Self-confidence is a Journey
 

None of us can be 100% self-confident every second of every day. I still
underestimate my strengths when I see and hear of all of the amazing things my
colleagues are doing. We are not perfect, so try not to beat yourself up for having
negative thoughts or doubting your abilities on a particularly tough day. With each
day’s troubles and frustrations, keep in mind that tomorrow is always a new day.
Acknowledge your feelings and doubts, but continue to press forward and use these
techniques to build your confidence and a positive image of yourself. Remember that
we all struggle with doubts, frustrations, and personal issues. Make time to
encourage your colleagues as they battle their own struggles, as doing so will likely
increase their self-confidence and yours as well!

Aspiring student affairs professionals face many transitions that can cause
them to doubt themselves, their abilities, and their strengths. This article has
highlighted four practical strategies for maintaining self-confidence: focus on staying
positive, set concrete goals, recognize that “failure” is a healthy way to grow, and
give yourself a break when you have a bad day. As Christopher Robin once said,
“Always remember you are braver than you believe, stronger than you seem, and
smarter than you think" (Geurs, 1997). 
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Creating Value and Change
through TouchPoints

Keighla Burns University of South Carolina

     Leadership is not about you, it is about those you serve. Every interaction
we have with other people has the potential to change their lives. Conant and
Norgaard (2011) coined the term TouchPoint to capture the importance of even
the smallest of interactions leaders have with people. A TouchPoint is an
interaction that has been intentionally transformed to deal with an issue or
accomplish a goal.  Leaders can use TouchPoints to intentionally affect their
followers, focusing less on what the leader can get and more about what they
can give to a situation, organization, etc. Change is created through intentional
interactions which are solution focused. TouchPoints involve simultaneously
valuing the other individuals involved with an issue AND creating forward
momentum toward a solution. The purpose of this article is to provide student
affairs professionals with specific advice on how to create TouchPoint moments
and discuss why TouchPoints matter.
 

A TouchPoints Story
 

     A few months ago a young lady knocked on my office door just as I was
packing up to head to my lunch break. She introduced herself as Sydney and
asked where she should go to get her housing room key. As I walked with her
to the central office to get her key, Sydney mentioned that she had just been
assigned to move into my residence hall, and that she was coming from a
difficult situation. Once she had her room key, I walked her to her new room
and asked her about her previous situation. Sydney shared that she had
roommate conflicts and felt that her resident assistant had not supported her.
When we arrived at her new room, Sydney tried her key and it did not work.
We walked back to the office together to rectify the issue. Relieved that I had
helped her find her new room, she thanked me profusely. Although it had been
tempting to point Sydney to the correct office and then leave for lunch, I
realized that the TouchPoint with Sydney may have made the difference
between her giving up on campus housing or even the institution. It was a
powerful reminder that as student affairs professionals every day we have the
opportunity to get buried in our “To Do List” or we can focus on our real work of
helping students be successful by creating TouchPoints with them. 
 

Creating a TouchPoint
 

     Making TouchPoints intentional involves being fully present and directly
engaging with the other people. The three steps to creating a successful
TouchPoint include listening intently, framing the issue, and advancing the
agenda. Engaging in active listening behaviors, such as maintaining eye
contact with the person, may be the most important tool for creating
TouchPoints because really listening to others triggers a connection with that
person and helps the person feel valued. Additionally, maintaining eye contact
allows professionals to understand and read the other person’s emotions more
easily. 
 
    The next step involves framing the question which can be accomplished by
asking questions such as “How can I help?” or “What can I do to support you?”
These questions allow the focus to shift from what the leader wants to
communicate to what the other person needs or wants. The final step,
advancing the agenda, involves coming up with a creative plan for meeting the
other person’s needs. Then, following up by asking “How did it go?” finishes
the touch. In Sydney’s case, I followed up with Sydney’s resident assistant to
check in on how Sydney was doing and how she was settling in. After the
resident assistant followed up with Sydney, we brainstormed ideas for how to
best support new students who move into our building mid-semester. Following
up allows the leader to check in with the appropriate stakeholders to ensure
that the issue has been resolved. 
 

Conclusion
 

     TouchPoints breathe life into our work, these are the moments in which
problems are solved, unique ideas are formed, and stakeholders can feel
valued in their work. TouchPoints are the gift that keeps on giving because they
inspire others to create their own TouchPoints.  TouchPoints, like any other
skill, require practice, assessment, and reflection. By listening intently, framing
the issue, and advancing the agenda and how the stakeholders perceive the
outcome of the issue, allows student affairs professionals create meaningful
change.
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Building and Maintaining Friendships in
the Workplace

Frankie Massaroni University of South Carolina

          In every work setting, the opportunity to build friendships among coworkers
and supervisors frequently arises. This is not a bad situation; friendships among
coworkers and supervisors help build a healthy office community and can provide
some relief during stressful times at the office. A work friend, “is an organizational
peer that an individual feels they would be friends with even if they didn’t work
together, they would likely consider the person much more than merely a co-worker”
(Nolan & Morrison, 2007, p. 34). Particularly in Housing where undergraduate
students, graduate students, and full-time professionals work long hours together,
friendships can be quickly built. However, there is also the potential for these
relationships to become unhealthy if co-workers do not lay down ground rules for
their friendship. The purpose of this article is to help student affairs professionals
build and maintain workplace friendships in a healthy, productive way by establishing
appropriate boundaries both inside and outside the workplace.
 

Establishing Boundaries

Establishing clear workplace friendship boundaries is the key to individual
and organizational success. Student affairs workers are often privy to confidential
information, so it is important to be sure that student information is only shared with
appropriate people and not just because a co-worker is a close friend. Instead of
sharing confidential information or flaunting the possession of this knowledge, be
sure to keep it private. (Nolan & Morrison, 2007). Professionals and friends should
respect the fact that not all information needs to be shared with everyone.

Boundaries should be set for personal information as well. Limits should be
set about the topics that are discussed while on the job versus what might be more
appropriately shared outside of the workplace. For example, discussions about
dating, attending parties, and reviews of the concert you attended last night are
probably more appropriate topics for after work. While on the work clock, keep the
focus of your conversations on work-related topics to avoid potentially awkward
situations with co-workers.

Especially in a supervisor/supervisee relationship at work, remember that the
emotional and personal wellbeing of subordinates should be a priority, which can
muddy the waters a bit if that relationship happens to be a close friendship.
Supervisors need to be able to separate their knowledge of a supervisee’s personal
life.

It is also important to establish clear boundaries for workplace friends to
establish clear boundaries on what is admissible outside of work. It is imperative for
professionals who work with staff under the age of 21 to adhere to a strict alcohol
policy. Often there are institutional policies that must be adhered to, but common
sense also dictates that employees over 21 should not attend events where
employees under 21 are drinking. Even when working with graduate staff that might
be of legal age, consistency in your decision should be followed for every encounter
with this coworker. By setting the precedent, it is made clear what is appropriate and
what is not, which will eliminate any uncomfortable situations in the future.

Another important boundary for workplace friends to establish is proper
methods for communicating about work versus personal information. For example,
workplace friends may decide that they will use email to discuss workplace issues
and text each other to discuss after work plans. Furthermore, it is important to
address any communication issues that may arise quickly. If a coworker insists on
texting for every situation, including at work when an email would be more
appropriate, then a conversation should be had with that friend about the issue right
away. Not communicating professionally could affect overall work performance and
could get both parties in trouble.

Workplace friends must also make sure that their friendship is not isolating
them from the other members of the team. By exclusively talking to each other or
only hanging out with each other, coworkers could potentially be shut out and
alienated from the office community. While it is natural to be closer to a few people in
the office, make sure that everyone is open and inclusive in order to form the best
office culture possible. Workplace cliques can detract from the effectiveness and
culture of the office and become a distraction (Nolan & Morrison, 2007), so
workplace friends need to work hard and stay focused while on the clock.

Finally, there are some gray areas that arise when mixing work with
friendship, so it is important to keep the lines of communication open. There will no
doubt be awkward situations that arise that are challenging for all parties, but by
establishing trust and openly sharing concerns as they arise workplace friendships
can thrive.
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Lessons Learned Feature

How my Political Science Major Helped me
Understand Student Affairs
 

Lindsay Shealy University of South Carolina

       Upon deciding to pursue a career in student affairs administration, I
mistakenly thought that the only time I would use my undergraduate political
science degree would be at cocktail parties and as a solid good foundation for
critically thinking about current events. Little did I realize how valuable my
knowledge of political theories would be in navigating the world of higher
education as a student affairs professional. 
      
       My academic training honed my analytical approach to understanding the
impetuses and personal motivations behind peoples’ actions and opinions. For
better or worse, I intuitively applied realism, the assumption that power is or
should be the chief objective of one’s actions (Morgenthau, 1978), to my
analysis of everyone I interacted with on a daily basis. Social constructivism is
an alternative to realism and involves the analysis of peoples’ motives and
rationales in their decision-making process. As a recovering staunch political
realist, my experiences in higher education have quickly converted me to a
social constructivist, rather than relying on the realist approach that elevates
power as the prime motivator for individuals.  Social constructivism takes into
account not just an individual as is, but the individual’s past, motivations,
ideology, and intentions (Wendt, 1999).  As student affairs professionals, I have
learned that we cannot simply look at students factually, but we must attempt to
understand who they are, how they got here, and their values in order to
appropriately advise each individual.  The purpose of this article is to show how
a social constructivism approach to working with students can enhance our
interactions with and advising of students.
 
       The most basic goal of the student affairs professional is to support
student learning and encourage personal growth.  Obviously, one cannot gain
insight into students or hope to advance their hopes and facilitate personal
growth without exploring their backgrounds holistically.  Logically, all student
affairs professionals know that they cannot simply categorize students into one
or two stereotype groups, but it can be easy as humans to forget this fact.

       By applying social constructivism to interactions with students, student
affairs professionals can more fully address each student’s needs and enhance
the student’s self-efficacy in achieving appropriate goals.  The application of
social constructivism theory can enhance professionals’ empathy and genuine
care for each person.  Appreciative Advising draws on social constructivism as
part of its theoretical base and is defined as “the intentional collaborative
practice of asking positive, open-ended questions that help students optimize
their educational experiences and achieve their dreams, goals, and potentials”
(Bloom, Hutson, & He, n.d., para. 2).  The appreciative mindset is at the center
of appreciative advising and is described as, “if you look for the best in a
student, you will find it; if you look for the worst in a student, you will find it” (J.
Bloom, personal communication, March 11, 2015).  This social constructivist
approach of Appreciative Advising has allowed me to bridge my undergraduate
training in political science to enhance my effectiveness as a student affairs
practitioner. By combining my analysis of a student’s past via social
constructivism and applying appreciative advising to my present interactions, I
have a framework for authentically interacting with my students and meeting
their specific needs. 

       Although I initially feared that my political science major would not help me
in my professional pursuits as a higher education administrator, I have quickly
realized that everything I learned as an undergraduate was applicable to my
new chosen career. Although it is tempting to categorize students in a plethora
of dualistic categories (Millennials versus non-traditional students), I have
learned that each student has a unique story as well as hopes and dreams for
the future. Social constructivism is an important part of the Appreciative
Advising theory-to-practice framework and has allowed me to view each
individual as a work-in-progress with limitless potential.  
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September is National Suicide Prevention Month and to honor
the efforts of institutions around the country the editors

believed it was never to late to include an article that could
potentially help others.

How to Implement
Suicide Prevention Training 

Majorie Riddle Duffie University of South Carolina

      Suicide is the third leading cause of death among 15-24 year olds (Centers for
Disease Control and Prevention [CDC], 2010).  Individuals who die by suicide often
have not had contact with mental health services professionals in the year before
they die.  On college campuses, approximately 80 percent of students who die by
suicide did not seek services at their university counseling center (Gallagher, 2012;
Kisch, Leino & Silverman, 2005).  Over 1,000 students who were attending four year
institutions committed suicide in 2011 in the United States (Gallagher, 2012).  In an
attempt to decrease the number of student suicides, many colleges and universities
are training faculty, staff, and students about the warning signs of suicide and are
taking steps to help students that may be suicidal.  The purpose of this article is to
share how two universities are addressing suicide through prevention training
programs and provide tips for other institutions seeking to implement similar
trainings.
 

The Importance of Suicide Prevention Trainings

      Suicide prevention training is important because suicide is a difficult topic to
discuss.  “No one talks about suicide because everybody worries about contagion;
the more you talk about it, the more copycats you may have,” said Dennis Pruitt
(personal communication, January 30, 2015), the vice president for student affairs,
vice provost, and dean of students at the University of South Carolina.  “We have to
talk about it in a way that doesn’t drive contagion and cause additional suicides,”
Pruitt said.  Individuals within the campus community who participate in suicide
prevention training are better equipped to recognize the symptoms of a distressed
person and how to refer that person to the proper resources.
 

Suicide Prevention Training Participant Numbers

      Universities are seeking to train a multitude of students, faculty and staff about
suicide prevention so they can help identify students in distress and get them the
help they need.  Since Fall 2011, over 2,500 USC students, faculty and staff have
been trained as Suicide Prevention Gatekeepers, according to Jennifer Myers
(personal communication, January 27, 2015), assistant director of campus mental
health initiatives and coordinator of suicide prevention services at the University of
South Carolina.  Similarly, 3,495 students, faculty and staff have participated in the
Be That One suicide prevention trainings from 2009 through December 2014 at the
University of Texas at Austin, said Marian Trattner (personal communication, January
28, 2015), the suicide prevention coordinator at UT.  The suicide prevention training
programs at both institutions are open to all students, faculty, and staff, but certain
departments such as residence life, Greek life and student life, including veterans
and LGBTQ groups, are specifically targeted.
 

Content of Suicide Prevention Trainings

      Training participants learn the warning signs of a suicidal student, what can
cause a person to consider suicide, how to prevent suicide, who to contact if they
suspect a student is considering killing him or herself, and how to engage students to
talk about suicide – what to say and what not to say.  The instructors also provide
resources to contact if a university community member suspects a student is
experiencing suicidal thoughts and provide attendees with the opportunity to role
play helping a suicidal person.
 

Tips for Beginning a Suicide Prevention Training Program

      If your campus is considering implementing suicide prevention training, this
section will highlight a few tips for creating a successful training program.
 

Assess the Resources on Campus

“Assess your capacity because if you train people to identify risk, you need the
capacity to intervene, which includes providing direct mental health services, crisis
management protocols and relationships with community providers,” according to
Myers.  Meet with a representative from the institution’s counseling office to
determine what training might already be available.
 

Get Buy-in from Administrators

To implement suicide prevention training, student affairs professionals need support
from senior administrators, especially financial backing, before beginning campus-
wide training.  Administrators also help other university staff understand the value of
such training (Syracuse University, 2014; J. Myers, personal communication,
February 4, 2015).
 

Research and Benchmark Other Programs and Resources

Myers and Trattner suggest a number of online resources and programs to help build
the framework for suicide prevention training: 
 

Suicide Prevention Resource Center (http://www.sprc.org)
Jed Foundation (http://www.jedfoundation.org)
Campus Program (http://www.thecampusprogram.org)
Syracuse University’s Campus Connect: A Suicide Prevention Training for
Gatekeepers
http://counselingcenter.syr.edu/campus_connect/connect_overview.html)
Healthy Minds Network (http://healthymindsnetwork.org)
Active Minds (http://www.activeminds.org)

Identify and Train Instructors

The suicide prevention trainers will need to be properly trained before leading suicide
prevention training sessions.  Often, the instructors work in university counseling
centers, but others can also be trained to provide the trainings (Syracuse University,
2014; J. Myers, personal communication, February 4, 2015).
 

Conclusion
 

Suicide is a major concern on college campuses due to the high rate of students who
do not seek mental health help from their campus counseling center in the year
before their deaths (Gallagher, 2012; Kisch, Leino & Silverman, 2005).  Suicide
prevention training aimed at educating the greater campus community about the
warning signs and how to react to suicidal students can help institutions proactively
identify these students before they take their lives.  “Too long (universities and
colleges) have denied students have extreme, self-destructive behavior,” USC’s
Pruitt said. “There’s an impression it’s bad for the university, but a campus is a
reflection of society and shouldn’t be embarrassed by it. College is a chance for
intervention, rehabilitation and recovery” for mental health issues (D. Pruitt, personal
communication, January 30, 2015).
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The Best of Both Worlds: Three
Strategies to Make the Most out of a

Split Experience
Peyton Paradiso University of South Carolina

Practical experience is one of the top things Student Affairs employers
seek when hiring for entry-level positions (Kretovics, 2002). Therefore it makes
sense that a key feature that prospective Master’s degree students seek in
student affairs graduate programs is the opportunity to obtain practical hands-
on experience. In fact, I made the decision to attend the Higher Education and
Student Affairs (HESA) Master’s degree program at the University of South
Carolina was largely based on the variety of opportunities to get experience in
a variety of offices and institutions. The icing on the cake was the opportunity
to combine my graduate studies at a large public flagship institution with my
Graduate Assistantship at a small, religiously affiliated, private liberal arts
college. These experiences on two very different college campuses have given
me the hands-on experience I was seeking as well as the unique opportunity to
position myself to be a competitive candidate for positions at a broad array of
campus types. However, having a graduate assistantship at an institution 30
miles away from my higher education campus has not been without
challenges. The purpose of this article is to share three strategies to navigate
the pursuit of your education and graduate assistantship at two different
institutions. 
 

Utilize Your Commute Time

Depending on where your employing institution is located, the commute
to and from classes can be exhausting. The longer the commute, the more
important it is to maximize your drive time. One thing I enjoy about my
commute is the time to reflect on my experiences. How have projects at work
been going? What was the take home message from the presentation I
attended yesterday? Because life as a graduate student often means busy
days and even busier evenings, taking these minutes to breathe, debrief, and
reflect can make a world of difference. If quiet reflection is too mundane for
your drive to the office, try catching up on current events. Morning
programming on public radio covers a whole host of interesting topics and
books on tape can help you keep up-to-date on your reading list. These
strategies can also help you stay abreast of the current trends in higher
education and beyond.

Get Out and Go

Working at a different institution can mean less engagement with your
peers and professors, and it is normal to feel out of the loop because you do
not work alongside them outside of the classroom. One perk of my GA position
was free housing, but this also meant a 45-minute commute to take classes. It
can be easy to fall into the trap of going to campus just for class, before
jumping in the car to return directly to home or work. To avoid this mistake,
make the conscious effort to get to know your cohort and participate in social
events and activities on your graduate school campus. If your cohort has
intramural teams, join! If they have movie nights or potlucks, get out and go!
Also make time to get to know your professors because they will be one of
your greatest resources during your time in the program.

Make Both Campuses Home

In a study on commuter students’ engagement on campus, researchers
found that the farther from campus a student lives, the less likely they are to
take advantage of resources on campus (Kuh, Gonyea, & Palmer, 2001). To
avoid this commuter effect, take advantage of services on both campuses.
Investigate the resources that are available and utilize them to your advantage,
such as an extensive library at one, and great dining options at the other. Take
advantage of lectures and training options available at each institution. For
example, I have participated in two trainings at my graduate institution that
were designed to help me better serve LGBTQ students and Veteran students,
while at my employing institution I received active shooter training.

Gaining a variety of experiences while earning a Master’s degree is the
ultimate goal and the best way to maximize your time in a graduate program.
By working at a different institution than the one you attend, you are able to
have the best of both worlds and truly customize your experience as a Student
Affairs graduate student. The strategies outlined in this article, including
maximizing your drive time, actively engaging in both institutions, and taking
advantage of the resources at both schools, will help ensure that you optimize
both your educational and work setting opportunities. Two is indeed better than
one!
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Reflective Journaling in Student Affairs
Holly Johnson University of South Carolina

     When was the last time that you wrote for fun? Chances are, it has been a while if you
are a busy student affairs professional. As a new graduate student in higher education, I
recently reconnected with an old habit, reflective journaling, which has helped me to
navigate challenges with greater clarity and intention as well as has motivated me to
provide more attentive care to students. Thus, the purpose of this article is to explore the
benefits of reflective journaling as a technique for improving the lives of new student affairs
professionals and to provide tips for starting your own reflective journaling habit. 
 

Benefits of Reflective Journaling

         Most individuals enter the student affairs profession with a strong sense of purpose
about serving others. However, amidst the daily challenges of serving students, it can be
easy to lose our sense of agency in our work. As I began my work in student affairs, I often
found it difficult to be truly attentive to others on days when I felt emotionally and physically
exhausted. When I began to journal on a regular basis, however, I was able to identify
ways in which I could avoid depleting myself in my work. For instance, reviewing my past
journal entries made it clear that I needed to reach out and ask for my coworkers’ help
more often in the office.  As a result of this practice, I have gained greater motivation and
enthusiasm for serving students. Free journaling can also be used as a technique for
improving daily mindfulness. By legitimizing thoughts and feelings through the process of
writing them down, it becomes easier to respond to challenges and difficult situations.
Reflective writing restores our reserves of compassion, enabling us to make more
meaningful connections with others.

        The reality of working in student affairs leaves little time for professionals to recover
and reflect upon the impact of their service.  When I began my own graduate studies, I was
quickly immersed in the hectic student affairs lifestyle. Rushing through meetings and
appointments, I often found myself advising students in a hurried, robotic manner. When I
made the commitment to take time for journaling, however, I regained a sense of
composure that has allowed me to become more present in my daily activities and service
to others. By slowing down and taking the time to journal, I have been inspired to take on
daily challenges in a more engaged way that has enhanced both my outlook and my
productivity.

        When I first started journaling, it was quite gratifying to vent my feelings about the
challenges of my day. My entries were often filled with worries about future problems and
events that did not go according to plan. When I revisited these entries weeks after the
fact, I was shocked to see how journaling had changed my mindset since that time. These
old journal entries helped me remember that many of life’s daily difficulties are fleeting in
nature and not worth obsessing over.  The process of writing and reflecting upon events
helped me to gain perspective about my challenges, enabling me to make empowered
decisions in the days ahead. Written reflection forces us to adopt a wider understanding
about the impact of our behavior. This practice helps to distance us from our troubles,
while reconnecting us to our values. In focused contemplation, we craft a philosophy for
living that will grow and evolve as we do. 
 

Getting Started

        It is actually much easier to adopt a writing routine than one might think. The first
step to cultivating a journaling practice is to create an environment that supports the writing
habit. For me, recording my thoughts at my desk during my work break is a ritual that has
proved to be both convenient and rewarding.  Plant your journal and writing materials in
any quiet place where you habitually find yourself. Schedule a time for reflection that you
can look forward to every day. When you start writing, see the journal as a space free from
judgment and self-editing, and let your ideas flow. Letting go of perfectionism is the most
important step toward developing a meaningful writing practice. For more information
about getting started with journaling, check out these resources:

Ideas for unconventional reflection: http://www.amazon.com/Wreck-This-
Journal-Keri-Smith/dp/039953346X

A blog describing one year of daily journaling:
http://ayeartoinspire.blogspot.co.uk/

Prompts for journaling: http://www.creative-writing-now.com/journal-
prompts.html

Devoting even a small amount of time to writing in your journal each day can dramatically
improve your quality of life.  Any act of reflection, however small, will encourage habits of
mind that will benefit you in many ways. So, start writing today!
 

CGSNP Program of the Month Winners
Here are some past winners the Coalition for Graduate Students and New Professionals (SCGSNP) have 

chosen to recognize outstanding programs created/coordinated by graduate students and/or new 

professionals that have been innovative, impactful, or unique to its institution and/or the field of Student 

Affairs. These are our past winners from last semester:

Congratulations to Jan/Feb's Program of the Month Award Pictured here
from left to right is: Steven Evens, Max Mattern, Brandi McGhee (top row) and
Dashari Kearse, Rachel Lowe, Kerrie Montgomery, Stacie Schultz (bottom
row). All from University of Florida for their Greater Gator Conference program.

Congratulations to April/May 2015's Program of the Month Award Winners: The

program was "About Last Night" and this staff is from SUNY Oswego. From left to right in the

picture:Top row: Dave Runge, Stephen Aschkenes, Allison Thayer, Andy Houck, Rafael Villamil,

Mike Sitterley Bottom row: Craig Gilkey, Nina Marollo Not pictured: Trisha DeWolf

Congratulations to Holly Orr from La Salle University
our Freshmaker Award Winner from the May!

YOU'RE writing it? WE want to feature
it! CALL FOR SUBMISSIONS
The 8th Vector is a Newsletter sponsored by the Coalition for Graduate Students and New
Professionals within ACPA. The 8th Vector is a wonderful resource to our members as it
shares with fellow Student Affairs professionals trending topics and best practices. As
student affairs professionals, we know that there are a vast array of topics that articles can
be written about, articles typically relate to: 

Lessons Learned - Centered on experiences of transformational learning in
relation to being a new professional or graduate student
Trends and Best Practices - Reveals current trends or practices that new
professionals or graduate students are embarking on
Research - Focuses on innovative research occurring in the field
“Dear Colleague” - This session will be modeled after the infamous “Dear Abbey”
section of the newspaper.  If you volunteer for this session, you will answer a
hypothetical question of your choice in the hopes to share insight and advice.
CGSNP Spotlight – Serves as an opportunity for CGSNP members and/or
initiatives to be highlighted
Alumni Corner - Know an Alumni of CGSNP?  How about interview them and
write an article about it?
ACPA Commission/Committee Spotlight: This portion will serve to inform on
the initiatives that fellow ACPA Commissions and Committees are embarking on. 

Authors of 8th Vector articles include: current graduate students and new professionals,
experienced professionals, as well as CGSNP directorate members.  Thus, all are welcomed
to submit an article! Past issues of the 8th Vector can be reviewed
here: http://www.myacpa.org/scgsnp/newsletters.
You can email your submission to 8thvector@gmail.com!

If you have any questions, concerns, or suggestions for The 8th Vector, please don't
hesitate to contact one of your 8th Vector Editors: Michelle Leeper Ward
(leeperward@gmail.com) and Davona Mason (dmason@mail.bw.edu).

Copyright © 2015 CGSNP, All rights reserved. 
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Why Does Being Vulnerable and
Resilient Matter?

Danielle Coffman Florida Atlantic University

“The process of rising strong is to rise from our falls, overcome our mistakes,
and face hurt in a way that brings more wisdom and wholeheartedness into our
lives” (Brown, 2015, p. 40). As young student affairs professionals, we
sometimes make mistakes and we have to remind ourselves that making
mistakes is a natural part of the learning process. Brené Brown (2015), in her
book Rising Strong, shares important messages to help deal with the inevitable
setbacks life throws at us. The purpose of this article is to highlight three
messages from Rising Strong that can help young Student Affairs
professionals be more vulnerable and resilient.
In order for us to connect with others, we need to be vulnerable. Being
vulnerable in Student Affairs is to admit to our mistakes and learn from them in
a healthy and productive manner. However, vulnerability is scary and many
people are numb to it and don’t want to feel the pain or discomfort that revolves
around being vulnerable (Brown, 2010). As Student Affairs professionals, we
deal with failures, either our own or those of our students every day. We need
to be good role models for our students by sharing our mistakes and by
seeking to improve and learn from our past. “Failure can be nourishment if we
are willing to get curious, show up vulnerable and human, and living out rising
strong into practice” (Brown, 2015, p. 314). Having honest and vulnerable
conversations with co-workers and students will open up a welcoming
conversation where we can be real with each other and build trust with one
another. After all, Brown (2015, p. 213) reminds us, “People who wade into
discomfort and vulnerability and tell the truth about their stories are the real
badasses.” By sharing our journeys with students, we create bonds of shared
humanness with others and serve as positive role models for dealing with the
inevitable curve balls that life throws us.
Brown (2015) finds that one of the biggest obstacles to living wholeheartedly is
comparing ourselves to others. Comparison can leave us feeling inferior and
inadequate and often sucks the creativity and joy out of life. Brown suggests
employing two completely counterintuitive strategies for getting ourselves out
of the comparison game. The two strategies: talking to ourselves in the same
way we’d talk to someone we love and reaching out to someone we trust
(Brown, 2015).  
Resilience is being able to recover from a situation that you had little to no
control over. “Rising strong after a fall is how we cultivate wholeheartedness in
our lives; it’s the process that teaches us most about who we are” (Brown,
2015, p. xvii).  Being adaptable and flexible as life throws you curve balls is
important. Focusing on the things you have control over instead of worrying
about the things that you cannot control allows you to bounce back from
adversity (Covey, 2004).
In conclusion, vulnerability and resilience are keys to creativity and
wholehearted living (Brown, 2015). By being vulnerable, we will understand
ourselves better and be more patient and kind towards others. “When you
practice empathy and compassion with someone, there is not less of these
qualities to go around. There is more. Love is the last thing we need to ration in
this world” (Brown, 2015, p. 9). Vulnerability takes courage to open up who you
are to others and to be prepared to be either accepted or rejected. Resilience
will help you deal with the rejection and become even better. Rising Strong is
not just the name of the book – it is what we need to do every day as Student
Affairs professionals.
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Creating Internships in Student Affairs
Paige Hellman University of South Carolina

 
I remember the day I learned that I could actually develop college students as a
career. As a sophomore at Texas A&M University, I had chosen communication as
my major partially because I could write and speak well, but primarily because I was
stumbling down the path towards my future with no clear direction, and
communication was a broad major that offered me transferable skills. When my
mother sat me down and told me I needed to get serious about figuring out my life,
she posed one simple question to me: “What are you passionate about?” The only
thing that I could tell her was that I was passionate about Fish Camp, Texas A&M’s
extended orientation program that I dedicated much of my time and energy to over
my four years of college. I did not realize it at the time, but what I was actually
passionate about was not the organization itself. Instead, my passion was for the
development of college students that Fish Camp facilitated, of which I was both a
benefactor and recipient. Thus, my desire and plan to become a Student Affairs
professional was born. But I faced one gaping hole in my grand plan: how was I
going to get experience in this field, and who was going to help me gain that
experience?

This hole quickly replaced my relief at discovering my life’s mission with anxiety of
the unknown. While my friends around me were quickly racking up internships in
marketing, engineering, and management, ensuring their success in the job market,
as far as I could tell, there were very few, if any, opportunities for me to gain
experience in Student Affairs as an undergraduate student other than simply being a
leader in an organization. And so we have come to the gaping hole in Student
Affairs: Why do we expect students in essentially every other academic area to have
undergraduate practical experience in their field, but do not provide opportunities for
potential Student Affairs professionals to do so until graduate school? I think it’s time
to start closing that gap by providing long-term mutually beneficial opportunities for
those aiming to invest their future in Student Affairs.

I was one of the lucky few who, by way of good timing and good connections, found
a way to gain practical Student Affairs experience as an undergraduate. My mentor
and former supervisor, Michael Shehane of the Texas A&M Career Center, had the
foresight six years ago to craft a position in which he selected one undergraduate
student per year who had expressed an interest in Student Affairs. This student,
called a “Higher Education and Student Affairs (HESA) Intern,” would co-advise a
Career Center student organization called Aggie Career Team alongside him,
specifically developing and investing in the President and Executive Vice-President
of the organization while also working as a part-time Career Center employee, aiding
students in working towards their career goals (Shehane, 2015). The learning
outcomes of this position are directly based on the ACPA/NASPA Professional
Competency Areas for Student Affairs Practitioners and include “advising and
helping,” “assessment,” “diversity and inclusion,” “human and organizational
resources,” “leadership,” and “student learning and development” (ACPA & NASPA,
2010). This position, which I held for a year, is the reason that I feel that I am
excelling in my graduate assistantship today and am growing a poised, thoughtful
professional, and I am grateful. But I do have to wonder how those feel who did not
receive the type of opportunity that I did. Isn’t there a way that we can create more
internships like mine?

In this situation, the benefits of offering undergraduate internships in Student Affairs
are numerous for a vast network of those involved. If you choose to begin
implementing this idea by creating a position for an undergraduate student affairs
practitioner hopeful, it will benefit you by giving you supervisory experience that is a
little less high-stakes than supervising a graduate assistant while also reducing your
workload. It of course benefits the student in question by giving them a head start in
their field: experience directly advising students, gaining a feel for what a graduate
assistantship might feel like, and gaining both confidence and competence, both
required qualities for success in this field. Additionally, if we consider the idea that
“between 50% and 60% of new professionals leave the field before their fifth year”
 (Renn, K. & Hodges, J. 2007, p. 370), it seems prudent to provide undergraduate
students with hands-on experience so that they have the opportunity to change their
minds before committing to a two-year graduate program if they so choose. If we
look a bit more down the road, allowing students to gain student affairs experience at
the undergraduate level will benefit the higher education program and offices seeking
to offer graduate assistantships in tandem by providing a better, more competent
group of applicants. The benefits are numerous. So who should take responsibility
for creating undergraduate positions that bring these benefits?

To both close this gaping hole in Student Affairs and to capitalize on these benefits, I
believe that it is not on the university as a whole, but on us as young professionals,
whether we are in that position now or will soon be leaving the safety of graduate
school to progress to a new professional position. We are not so far removed; we
remember the difficulties of transitioning from student leader to student advisor; we
should be taking steps to ease that transition for others. In their article “Crafting an
Undergraduate Student Affairs Internship” published in NACA’s Campus Activities
Programming magazine, Esposito, Meyer, and Sansone (2015) wrote, “While many
current student affairs professionals trace their careers to undergraduate involvement
(e.g. clubs and activities), those experiences in and of themselves are not specifically
designed to produce student affairs employees…If more institutions create these
internship opportunities, the answers to the question ‘How did you get into this kind
of work?’ may transition from stories of happenstance and luck to recollections of
outstanding undergraduate experiential activities” (p. 30). It’s on us, fellow
professionals. No matter where we are in our careers, and no matter where we are
headed, it is important for us to consider that the future of this field is directly in our
hands, and we have the power to make it better. Let us all consider creating
opportunities for undergraduates to dip their toes into student affairs, so that even
when we have long since moved on, we are certain that we are leaving the field in
capable, experienced, confident, and passionate hands.
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An Open Letter to Future Academic
Advisors

Ana Nye Drexel University

Originally featured on Higher Ed Geek! Click the link to check out the original post and Higher Ed
Geek: http://www.higheredgeek.com/blog/an-open-letter-to-future-academic-advisors

Dear Fellow Newbies,

I had a very visceral “Lean In” type of moment with myself a few weeks ago. Having
just received a promotion and in the midst of launching head first into conference
season, I began to wonder whether or not I should request an update to my business
cards. I still had about 300 left with my previous title having only started my job a
year ago, but I felt this deep-seeded urge to say to the world “Hey I worked hard, I
earned something, and you all should know!” But then that creeping, obnoxious little
voice in your head, the same one that tells you that maybe you’re not entitled to an
opinion at so-and-so meeting, said loud and clear “Whoa there lady, who do you
think you are? Don’t be a show-off. Don’t make noise because you’re already
pushing your luck.” But then the spirit of Sheryl Sandberg whispered in my ear and
said “Hey stop that! Claim your new title. Get some coffee, too” and all was right with
the world again. 

That issue that we all face sometimes, feeling “like a fraud” in your job, because you
are brand new to a position, or too young, or too inexperienced…maybe that never
goes away. One thing is for sure, however, that if we let that voice get too loud, we
can keep ourselves from really making a difference in the places that we work. As
graduate students and new professionals, we sometimes need to remind ourselves
that we are more than capable. We can be great educators and show everyone that
we understand the complexities of the field, can apply our training, and really discuss
the big issues higher education is facing today. 

Sitting in a room of soon-to-be graduates excited about their upcoming post-
graduation adventures is a great re-energizer. This time of year is always tough to
get through---between the grim weather and the post-holiday lull (and for me, the
pacing of a quarter school like Drexel), life seems to be sucked out of you on a daily
basis.  “You are here for them”, a mantra muttered under one’s breath regularly when
speaker contracts, committee meetings, and purchasing card reconciliation bog
down the day-to-day. It’s a reminder that we are in a unique position with a heavy
responsibility – as mentors, teachers, soundboards for future aspirations—operating
in a very strange hybrid world in which our students must navigate intellectual
pursuits, identity development, and financial and personal hardship all at the same
time. So then how can we become better allies to our students (in all senses of the
word)? How do we move the profession forward in order to make sure that 10, 15, 20
years from now we still have the privilege of getting to do this job? 

I think it comes down to that educator’s mantra…you know the one, that phrase
that’s haunted your subconscious since Student Affairs 101: theory to practice,
theory to practice, theory to practice. I refuse to believe that I was the only one that
had nightmares about this…”Dear Ed.M. student, we will send your Master's degree
in the mail once we receive visual confirmation that the words ‘Theory to Practice’
have been tattooed to your face” Etc., etc. Before the big kid money, when ‘the job
search’ was an ever-present cloud looming over your head and you spent your days
figuring out if it was actually possible to buy gas using only nickels, at least one
chunk of your day--every day in fact--was devoted to theories and readings and
readings and theories. Magolda and Chickering and Dewey, oh my! You remember,
when you were at the height of paper-writing hysteria, you started wondering things
like whether you should get a “Challenge and Support” t-shirt made and hey, maybe
faculty would be more generous with your grades if you wore it to class once in a
while. 

Two years into the field I have slowly come to realize that the kind of developmental
and educational psychology foundation we received has been extremely critical in
becoming an effective educator, especially when the tough cookie (you know the
one) knocks on your door hoping for some direction. When I think back, however, I
realize that for whatever reason I didn’t make it a point to do the deep dive with
theory as applied to academic advising, the role I had always seen myself taking on
later. Student Life, Residential Living…those were always the coursework’s main
focuses it seemed, with the nuances of career and academic advising as peripheral
inquiries if we had the energy between writing papers and working our
assistantships. Or maybe at that point I just lacked the insight (and time) to analyze
the intersectionality of student development theories and the specific realm of
advising I find myself in today. 

After picking up a copy of NACADA’s Academic Advising Approaches (2013) to
prepare for a number of academic program interviews, I discovered two new friends
that somehow captured in neat(ish) models the spirit of student mentorship I had
always strived for: Socratic Advising and Advising as Teaching. Socratic advising
involves the use of reflective exercises such as journaling and goal setting. Advisors
facilitate lines of questioning that encourage students to think about the logic behind
their decision-making. If you’ve ever had a student say that wanted to be an
engineer but then share that they were not “a fan of doing math” you’ll see why this
is a useful tool. Advising as teaching posits the idea that you are in fact a complete
educator, with the ability to provide the student an experience similar to what they
would get in a regular classroom setting (and I would dare say, better). You get to
know your students and their academic strengths and challenges. Advising sessions
have learning goals, action plans, and follow-ups and, for the really ambitious, you
might even create an advising syllabus at the beginning of the academic year to
really frame the expectations for the relationship and the purpose of your future
meetings. Both of these models pull from the many student development theories
we’ve learned and can be used to help you impact the student experience in positive
ways—which is always the goal at the end of the day, isn’t it? (More on these two
models if you happen to be interested in seeing my session ‘Perspectives on
Socratic Advising and Advising as Teaching for New Professionals’ taking place
at ACPA 2016 on March 7th in Montreal)

All of this comes down to a very important question—So What? Who cares? Is this a
valuable thing to think about? Faculty mentors wrote this question all over my
culminating thesis drafts and these days I scribble it on feedback for my students’
work regularly. Even as graduate students and new professionals at the bright
beginnings of long careers in education, we should take the time right now to probe
these questions and think about the “big picture.” Why are student advisors
important? Why should we care that institutions place value on our roles? In an era
when all types of organizations are making the sprint towards faceless digital
processes, where do professionals like us fall? Some think that the every day
transactional aspects of our jobs as academic advisors (overrides for course
restrictions, degree clearance, etc.) are the only things we do. Proponents of the
“cutting the fat” (aka ‘There are too many administrators!’) strategy of revamping
higher education think that one day we could all be replaced by cheaper, more
efficient “robots” (software) that can give students exactly what they want and the
answers they need when they want it. And if that’s really how people feel, those with
power and influence anyway, that could spell big trouble for our jobs in the future.

But that’s the problem, isn’t it? The road to helping students develop into ambitious,
well-adjusted, and resilient individuals is not about handing over easy answers.
Although their words and actions sometimes don’t provide great evidence to the fact,
our students are adults that need to learn how to trail blaze. With that said, tossing
18-year olds into the proverbial deep-end isn’t necessarily the best idea either. For
many, college is the first opportunity they have ever had to explore new terrain
without the every day guidance of guardians or the comfort of familiar communities.
To be clear, I’m not advocating for a full-scale return of in loco parentis by any
means, but there has to be a balance—a sweet spot—somewhere between being
Mother Duck and feeling like you staff a customer service desk. That is where a well-
trained, patient, compassionate educator comes in: armed with common sense and
a handy network of campus resources, as well as confidence in their ability to use
their own education. An advisor has critical influence. The most successful seniors
will tell you that a great someone was in their corner, asking the right questions,
proofreading applications to graduate school, conducting mock interviews,
introducing them to this amazing dean or that brilliant professor, and always having a
box of tissues ready for the really rough patches. 

“The higher education landscape is changing” is a very buzz-wordy thing to say
these days—maybe the more compelling reminders are that budgets are getting cut,
people are being laid off, and accreditation bodies (scary) and parents (scarier) are
in a constant hovering state. So how do we approach the future of our field, all things
considered? At minimum, be comfortable talking about these issues early in your
career, be proud of your training, continue to develop it, and advocate for your
profession as a critical part of a student’s ability to thrive. With many answers still
blurry, one thing at the very least seems crystal clear: if we see ourselves (and allow
our directors and deans and provosts to see us) as simply walking and talking
degree auditing software, we won’t be here for much longer.  That scares the heck
out of me because I have a fantastic job working with some of the smartest and most
daring young people I have ever met. Not to mention, I also really dig my new
business cards. 

Sincerely,

Also Still a Newb

Job Search season consuming you? Have you determined your non-negotiables?
What are you not willing to budge on and how important are these to you? Use this

worksheet to help!

What Teaching 2nd Grade Taught Me
About Working in Student Affairs
C. Scott McDonald University of South Carolina

Master’s degree students in Higher Education and Student Affairs programs come from a
wide variety of undergraduate majors and leadership experiences, which means we all
come to the field with different academic backgrounds and perspectives on how to best
work with students.  These differences provide ample opportunities for us to learn from
each other inside and outside of our graduate classes. As an Elementary Education major I
did my student teaching during my final semester of college. Although the hours were long
and my to do list was seemingly endless, student teaching taught me more about working
effectively in Higher Education than I could have ever imagined.  The purpose of this paper
is to share the three most important things I learned from student-teaching second graders:
 always have a plan, never leave home without a back-up plan, and be vigilant for learning
opportunities.

            We all recognize the importance of having a plan for achieving our goals, but when
working with 2nd graders it is an absolute must.  It is an awesome responsibility to be in
charge of helping 2nd graders be able to read at a 3rd grade level by the end of the year. I
learned that to achieve this goal, I couldn’t just focus on the end goal of reading at a 3rd
grade level.  I had to create sub-goals for the end of the quarter, month, week, day, and
even for each individual lesson to meet the larger end goal.  I constantly updated my daily
plan to ensure that everyone in my class would be able to read at a 3rd grade level.

Similarly, I have found that breaking down goals into manageable sub-goals has helped me
to teach college students how to break down their long-term goal of graduating from
college into short-term, achievable goals.  We need to help students to create ambitious
goals, but also help them create small, daily goals that will lead to the completion of their
large goals. We can help students map their plan for success in the here and now which
will lead to completing their degree.

In 14 weeks as a student teacher, not one day went exactly as I had imagined when I
created my detailed lesson plan.  Developing contingency plans on the fly quickly became
necessary to optimize student success. Despite school assemblies, snow days, and other
unexpected surprises that arose throughout the day, I still was responsible for preparing
my students to read at the 3rd grade level.  I had to make some tough choices on what
content to teach when there was an unexpected early dismissal.  Staying calm under
pressure helped me to stay focused on figuring out creative ways to ensure that my
students continued to learn and make progress. This ability to be calm under pressure has
subsequently helped me to balance my work, practicum, and graduate school
responsibilities as an aspiring higher education administrator. Staying focused on my goals
has helped me to devise creative solutions to the unexpected situations that have arisen.  

Teaching second graders also taught me to be in the moment and to take advantage of
learning opportunities as they arose. For example, one day I was teaching a Math lesson
when it started to snow.  I spontaneously decided to have the students put on their jackets
and grab their magnifying glasses because it was a unique opportunity to learn about snow
and the stages of matter.  Though science was not in the lesson plans that day, it didn’t
snow often in our area, so we had to take advantage of the opportunity for the students to
learn a lesson first-hand about how matter changes forms. In our day-to-day interactions
with our students, college or elementary, we need to always be open to taking advantage
of unexpected learning opportunities that present themselves.  Occasionally taking time to
discuss hot campus, national, or international issues can benefit student learning in ways
that only strictly focusing on predetermined learning outcomes cannot.

In summary, teaching second graders taught me the importance of planning, being flexible,
and making the most of every minute and every learning opportunity. No matter what their
age, if the right learning environment is created, our students can achieve more than we
ever thought possible.  I have found that my experience teaching 2nd graders has made
me a better student affairs professional. By applying the same principles that help 2nd
graders learn, student affairs professionals can empower college students to achieve their
full potentials.

Have you tired this method of mindfulness? What is one thing that went right today?
Can you make it the end of February?

 

Why Return to Your Alma Mater? 
Positives Negatives and Advice for Those Inquiring

Taylor King University of South Carolina

I could not stop asking her questions. My orientation leader, Shelly Pensworth, kicks
off her shoes, clicks over to the next slide, and comfortably crosses her feet onto the
table in the front of the room. “I want to do what she does,” I thought to myself.
Greek life, student government, pieces of advice for freshmen year... the orientation
presentation had me on the edge of my seat, wide-eyed and dreaming of my future
at Mississippi State. Two years later, I sat atop the table at the front of the room, with
my feet crossed, throwing out candy to students who answered the questions I
presented from my orientation slides. I saw extreme potential in these students who
were fresh out of high school.
 
Throughout the next few years, seeing my orientation students take on leadership
roles and following my advice about involvement gave me butterflies. One became
Miss Mississippi State University, another is the president of his fraternity, and one
even campaigned to become the student government president. As a nineteen year
old without a declared major, I desired to somehow have this same butterfly feeling
for the rest of my life, but how? Mississippi State was almost like a person to me. It
offered me growth, responsibility, an ear to listen, a shoulder to cry on, and busy
professionals who stopped on the middle of the drill field to ask “Miss Taylor King!
What has been going on in your world?” I could never give back as much as
Mississippi State has given to me. Do other people feel this same way? After
realizing that student affairs was an actual profession during my junior and senior
year, I decided to look more into it. I took a fifth year, or what I like to call a victory
lap, where I had intentional conversations with various student affairs professionals
about the path they took to be where they are now. One woman I looked up to who
worked in student government and Greek life mentioned to me that at her graduate
institution, the University of South Carolina, I could “co-teach a university class for
first-year students, learn from pioneers in first-year experience, and take day trips to
Charleston with my friends.” Sold! My application was sent, and here I am!
 
When I first arrived here in Columbia, my heart strings still pulling from Mississippi, a
question loomed on my mind, and I asked it quite frequently. “Do HESA students
graduate then return to their alma mater? Why wouldn’t they? Isn’t that where they
fell in love with student affairs? Don’t they feel like they need to give back to what
gave so much to them?” I received an array of answers. To my surprise, most people
said that HESA graduates tend to take on job opportunities at institutions that they
were not previously familiar with. This was such a surprise to me; going back to
Mississippi State has seemed like a no-brainer. I already know and love the culture, I
have relationships with undergraduates and staff that will still be there if I were to
return after graduation, and I still have so so much to give back! Gergely conducted
a study in 2014 that assessed the reasons why student affairs chose the field. In his
thesis, he states, In most cases, there is no single person, position, or experience
that had the greatest influence on why a student affairs professional chose the
profession. It is a collection of experiences, over multiple years, varying from person
to person, that creates a spark which ignites the passion and drive to pursue a
career in Student Affairs...The influences on the decision to choose Student Affairs
as a career path includes undergraduate involvement, interactions with student
affairs professionals, supervisory roles, collaboration, and connections. (p. 33)
 
As the development of a student affairs professional rounds out to graduation, they
have a decision to make about where they wish to work. There are a wide array of
different routes, paths, and possibilities when it comes to the student affairs
professional’s experience with their alma mater. They may attend the institution for
undergraduate studies, and then decide to stay for graduate school. They may
choose another institution for graduate school then return immediately upon
graduation. They may decide to return years or decades later. They may fall in love
with another institution and never return to work. There are endless possible
scenarios.

The Advantages of Working for your Alma Mater
When reflecting upon the possibility of working for one’s alma mater, many benefits
and challenges come to mind. First, it may be easier to land a great job at an
institution who already knows your name and your talents. Also, it is fulfilling to give
back to an institution that has given you amazing learning and growing experiences.
You may feel more confident and oriented working at an institution where you
already feel well-connected. Knowledge of your leadership experiences in undergrad
may allow you to move higher in the ranks faster than if you were to work elsewhere.
You are able to reconnect with your mentors who will give you advice and comfort.
You know for the most part what your institution is doing, so you may be able to
make strides toward new innovations and ideas.
Possible Challenges when Working at Your Alma Mater
Although there are rewards, working for your alma mater brings challenging
experiences as well. The first negative is facing the difference between being a
student leader and being a student affairs professional. Being a student leader has
rewards: climbing the social latter, becoming a member of the popular and selective
campus organizations, being nominated or voted onto homecoming court, creating
relationships with big name students, faculty, and staff, and having the “power” to
make big campus decisions for students. Not many of these attributes and rewards
transfer over from student leader to student affairs professional. Yes, you may still
get recognition for good work, you can still pioneer a new organization, you can still
make connections with “big names,” but the charms of undergraduate life of
popularity amongst thousands of peers isn’t quite the same story of those above-
and-beyond professionals.
 
Secondly, the nostalgia of undergrad fades. The heavy velvet curtain has been lifted,
and you see that the student affairs world of your institution was not as perfect and
peaceful as it seemed through your twenty year old eyes. Your starry eyed view of
various professionals and offices may become marred when you hear of vices and
dissensions within the institution. The glorious times of conversations in the student
union now turn into the not-so-light-hearted union where tough meetings take place.
Once a prankster, now busting the pranksters. Your beloved friends have moved
away, so a trip to the Greek houses are surely not what they used to be. Buildings
will be renovated, roads will be turned into walkways, and your favorite dining hall
may be turned into a parking lot. The programs you were involved with may not be
as notable as you once imagined. Similar advice is found in an article entitled
Working Smartly for Your Alma Mater by K. Maloney. In the article, she states, “Just
because you had the perfect experience as a student doesn’t necessarily mean your
college does things that much better or differently than others. Just because a
respected faculty member says her program is cutting-edge doesn’t necessarily
make it so” (2015). Suddenly you are working with the people who used to advise
and control your life in certain ways.

Advice for Working for your Alma Mater
How do you combat these issues as a new professional at the alma mater? I decided
to ask this question to a student affairs professional I looked up to in the field. I
inquired about his personal experiences, and the joys and challenges that come
attached to the decision to return. The professional attained both a bachelor’s and
master’s degree from Mississippi State University and a doctorate from the
University of Mississippi. He has held seventeen different job titles within his thirty
seven years at Mississippi State. He answered my phone call with “precious Taylor!
Tell me all about how you’re doing!” The advice I have gotten from him and many
other professionals is as follows. First of all, make sure you do not ‘hang out’ with
students except in appropriate settings. My interviewee pointed out that while he was
a twenty two year old residence hall director, the students he managed were only a
few years younger than him. Some of them he knew in undergrad or were younger
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few years younger than him. Some of them he knew in undergrad or were younger
siblings of friends. “It is better to be respected than to be liked” he said with
conviction. Keeping a diary would be a great idea, not only does it keep you in a
reflective state, but it would be great to look back upon, and even give to the
university archives as documented history. While working at a university who already
knows your name and face, people are always watching, so make wise choices daily
that make a difference in the lives of others. Imagine people are wearing a sign that
says “Notice me. Make me feel important” (personal communication, October 30,
2015). Another great tip for those returning to work at their alma mater is to consult
with colleagues, read, and utilize simple google searches to make sure you are up to
date with the happenings of the University upon your return (Maloney, 2015). Re-
connect on campus. Take professionals you look up to out to lunch. There are many
steps you can take to make sure your time at the institution is fulfilling and beneficial.

Conclusion
I have found that there are both positives and negatives of working at your alma
mater, but in either case, there are great learning experiences that can come of it.
Also, much depends on the situation, institution by institution, office by office. One
may return and have a fabulous experience, and another in the same office have a
negative experience. I hope that this article serves as a spark of interest for
someone to conduct research concerning statistics and case studies of student
affairs professionals’ return to their alma mater. Many questions are still left
unanswered in this realm. This may be because many student affairs professionals
who are still at their alma mater would not wish to speak negatively about their
experience. I would love to know the various routes student affairs professionals
have taken, the percentages of people who have a similar path, and their overall
feelings of their experiences. What percentage of new student affairs professionals
return to their alma mater to work? How many student affairs bound undergraduates
stay at their undergraduate institution for graduate school? How many student affairs
bound students go straight into working for an institution without a master’s degree?
How do higher education academic professional statistics compare to student affairs
professionals when it comes to returning to the alma mater? Until then, I look forward
to two years from now where I’ll be happily settling in to an institution and making
strides toward success whether I’m at a new university or my beloved alma mater.
 

YOU'RE writing it? WE want to feature
it! CALL FOR SUBMISSIONS
The 8th Vector is a Newsletter sponsored by the Coalition for Graduate Students and New
Professionals within ACPA. The 8th Vector is a wonderful resource to our members as it
shares with fellow Student Affairs professionals trending topics and best practices. As
student affairs professionals, we know that there are a vast array of topics that articles can
be written about, articles typically relate to: 

Lessons Learned - Centered on experiences of transformational learning in
relation to being a new professional or graduate student
Trends and Best Practices - Reveals current trends or practices that new
professionals or graduate students are embarking on
Research - Focuses on innovative research occurring in the field
“Dear Colleague” - This session will be modeled after the infamous “Dear Abbey”
section of the newspaper.  If you volunteer for this session, you will answer a
hypothetical question of your choice in the hopes to share insight and advice.
CGSNP Spotlight – Serves as an opportunity for CGSNP members and/or
initiatives to be highlighted
Alumni Corner - Know an Alumni of CGSNP?  How about interview them and
write an article about it?
ACPA Commission/Committee Spotlight: This portion will serve to inform on
the initiatives that fellow ACPA Commissions and Committees are embarking on. 

Authors of 8th Vector articles include: current graduate students and new professionals,
experienced professionals, as well as CGSNP directorate members.  Thus, all are welcomed
to submit an article! Past issues of the 8th Vector can be reviewed
here: http://www.myacpa.org/scgsnp/newsletters.
You can email your submission to 8thvector@gmail.com!

If you have any questions, concerns, or suggestions for The 8th Vector, please don't
hesitate to contact one of your 8th Vector Editors: Michelle Leeper Ward
(leeperward@gmail.com) and Davona Mason (dmason@mail.bw.edu).
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